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responsibility, Ecological integration and Self actualization) as set by Jewett and Bain (1985). The sample consisted of totally 
121 teacher candidates who were the graduates of four-year undergraduate programs other than Faculties of Education and 
attended a Teaching Certificate Program (TCP) in order to get the right to become a teacher. The data were collected through the 
participants gave the highest priorities to the Ecological integration (M= 31.72, SD=4.09), Self actualization (M = 31.08, 
SD=5.1), and Learning process (M= 30.50, SD=4.3). Nonetheless, Social responsibility (M= 27.72, SD=5.5) and Disciplinary 
mastery (M= 28.98, SD=5.2) was placed a low priority. 
 2012 Published by Elsevier Ltd. 
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1. Introduction 
As living in the Information Era, we are witnessing the exponential growth of knowledge and its huge impact on 
the practices and procedures in professional and personal life. Considering the fact that education is one of the most 
powerful catalysts for nations to achieve a prosperous future, teachers are the architects of our future generation. 
orientations or educational beliefs play a leading role in both developing and implementing curriculum, and also 
what and how they will teach. Even though curriculum guides or syllabuses describe the goals, objectives/  
expectations, content, implementation and assessment process, the teacher's values, perceptions, and beliefs about 
the educational process and the subject matter are not documented in the curriculum guides. As stated by many 
scholars (e.g. Eisner & Vallance, 1974; Ennis, 1992; McNeil, 1990; Jewett, 1994; Ornstein & Hunkins, 1988), 
 
Describing and classifying educational value orientations have been one of the major issues among scholars (e.g. 
Ennis, 1992). Je -used framework for teacher education 
community while analyzing educational values of both teachers and teacher candidates. They determined five 
structured set of value orientations as follows: Disciplinary Mastery (DM), Learning Process (LP), Self-actualization 
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(SA), Social Responsibility (SR) and Ecological Integration (IE). The detailed information about each value 
orientation is given in the table below.  
 
Table 1. Value Orientations 
 
Value Orientations Description 
Disciplinary Mastery  (DM) Places high priority on mastery of fundamental core knowledge and skills, gaining proficiency, 
cognitive understanding.  
Learning Process  (LP) Priorities learning independently, problem solving skills. 
Self-actualization  (SA) Emphasizes nurturing student growth, personal liberation. 
Social Responsibility  (SR) Places high priority on societal needs and social change. 
Ecological Integration  (EI) Puts emphasis on personal search for meaning by integrating natural and social environment 
  
In the light of abovementioned theoretical claims, the purpose of this study was to investigate the teacher 
 and also to examine these value orientations in terms of gender, undergraduate 
cumulative grade point average (CGPA) and undergraduate study areas.  
2. Method 
This study, , conducted with 121 teacher candidates who were 
the graduates of four-year undergraduate programs other than Faculties of Education and attended the Teaching 
Certificate Program (TCP). The data collected through a
Orientation Inventory short form (VOI-2). The details of research method are explained in the following parts. 
2.1. Participants 
The sampling method is a census sampling. Totally 250 teacher candidates who were the graduates of four-year 
undergraduate programs other than Faculties of Education attended the TCP offered by Faculty of Education, 
Akdeniz University in 2010-2011 academic year. Among them, 121 teacher candidates voluntarily participated to 
this study. As indicated in table 2, 38 of them were male (31.4%) and 83 were female (68.6%). Their ages ranged 
from 21-36 and most of them were higher- achievers (64.5%). In relation to the  undergraduate study 
areas, 60 of them (49.6%) graduated from basic sciences (e.g. Biology, Mathematics, etc.), 30 of them (24.8%) were 
graduates of Arts (e.g. Music, Graphic, etc.) and 31 of them (25.6%) graduated from programs such as Theology,  
Sports Management, etc. 
Table 2. Demographic Characteristics of Students 
 
Background Information f % 
Gender    
   Female 83 68.6 
   Male 38 31.4 
Age   
   21-24 51 42.1 
   25-28 48 39.7 
   29-32 15 12.4 
   33-36 7 5.8 
Undergraduate Study Areas   
   Basic Sciences 60 49.6 
   Art 30 24.8 
   Others 31 25.6 
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Table 2. Demographic Characteristics of Students  
 
Background Information f % 
Undergraduate Grade Point   
   Excellent  High achievers  78 64.5 
   Good  Average  achievers  43 35.5 
2.2. Data Collection Instrument and Procedure 
The Value Orientation Inventory for Teacher Candidates (VOITC) was used as the data collection instrument of 
this study. The original version of shorter form of The Value Orientation Inventory (VOI), developed by Ennis and 
Chen (1993), is commonly used in the field of physical education and translated into different languages including 
T . Ok and his colleagues (2007) adapted the VOI in order to apply for prospective teachers from 
different study areas (e.g. mathematics teaching, English language teaching, etc.). The VOITC consists of 50 items 
that are grouped into 10 sets of five items. A teacher candidate was asked to rank order each of the five items within 
each of the 10 sets based on his/her priorities (5 = highest priority; 1 = lowest priority) and each item in a set 
representing one of the five value orientations (DM, EI, LP, SA, and SR). All teacher candidates enrolled in the TCP 
offered by Faculty of Education, Akdeniz University were invited and 121 of them, out of 250, accepted to take part 
in the study. The VOITC was administered during class hours by one of the researchers and it took about 35-45 
minutes to complete.  
2.3. Data Analysis 
The data collected were analyzed both descriptively and inferentially through SPSS software program. The 
percentages, frequencies, standard deviation and mean scores were calculated for both five value orientations and 
demographic characteristics of the participants. A multivariate analysis of variance (MANOVA) was conducted to 
undergraduate cumulative grade point average.    
3. Results 
The descriptive data analysis revealed that the participants gave the highest priorities to the Ecological integration 
(M= 31.72, SD = 4.09), Self actualization (M = 31.08, SD = 5.1), and Learning process (M = 30.50, SD = 4.3). 
Nonetheless, Social responsibility (M= 27.72, SD =5.5) and Disciplinary mastery (M = 28.98, SD =5.2) was placed a 
low priority. 
Table 3.  Value Orientations of the Subjects 
 
Value Orientations N M  SD  
Social Responsibility  (SR) 121 27.72 5.54 
Disciplinary Mastery (DM) 121 28.98 5.24 
Learning Process  (LP) 121 30.50 4.37 
Self Actualization  (SA) 121 31.08 5.14 
Ecological Integration (EI) 121 31.72 4.09 
 
In order to explore if there were significant difference between teacher 
samples t-test was calculated. As given in the Table 4, the differences observed between EI - DM; EI -SR; DM -LP; 
DM- SA; LP- SR and SR -SA were statistically significant.     
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Table 4. The Paired samples t- test results of Value Orientations of the Participants 
 
Pairs t df Sig. (2-tailed) 
Ecological Integration -Disciplinary Mastery  3,951 120 .000 
Ecological Integration - Learning Process 1,939 120 . 055 
Ecological Integration - Self Actualization 1,034 120 .303 
Ecological Integration - Social Responsibility 6,188 120 . 000 
Disciplinary Mastery - Learning Process -2,570 120 .011 
Disciplinary Mastery - Self Actualization -2,679 120 .008 
Disciplinary Mastery - Social Responsibility 1,514 120 .133 
Learning Process - Self Actualization -,828 120 .409 
Learning Process - Social Responsibility 3,738 120 .000 
Self Actualization - Social Responsibility 4,310 120 .000 
 
Furthermore, MANOVA was conducted with the aim of investigating whether the alue 
orientations differ according to gender, undergraduate cumulative grade point, and undergraduate study areas. 
Before presenting the findings emerged from MANOVA, it is meaningful for readers to provide the results of 
descriptive statistics (Table 5) portraying the in terms of abovementioned 
variables.  





DM SR LP SA EI 
Gender N M SD M SD M SD M SD M SD 
   Female 83 28.6 5.3 27.8 6.2 30.9 4.6 31.3 5.08 31.2 3.9 
   Male 38 29.7 5 27.4 3.6 29.5 3.4 30.5 5.2 32.7 4.2 
Undergraduate Study Areas N M SD M SD M SD M SD M SD 
   Basic Sciences 60 28.7 5 28.2 5.7 30.7 4.9 31.3 5.1 30.9 3.8 
   Art 30 29.2 5.4 26.8 4.7 31.3 3.8 30 5.3 32.6 3.7 
   Others 31 29.2 5.6 27.5 5.9 29.2 3.5 31.6 5.1 32.3 4.6 
Undergraduate CGPA N M SD M SD M SD M SD M SD 
    Average-achievers 43 29.7 6 25.4 5.1 31.6 4.8 30.9 4.8 32.2 3.8 
    High-achievers 78 28.5 4.7 28.9 5.3 29.8 3.9 31.1 5.3 31.4 4.2 
 
Using Pi  were observed in the value orientations held by the teacher 
candidates in terms of undergraduate CGPA (V = .127, F (5,115) = 3.36, p < .05). Nonetheless, when gender and 
undergraduate study areas were considered, no significant difference was observed in the 
orientations. However, according to the results of the separate ANOVAs, univariate statistics, Learning Process (F 
(1,119) = 4.72, p <.05) and Social Responsibility (F (1,119) = .077, p <.05) value orientations significantly differed 
 When the mean values of the two orientations were contrasted 
according to their CGPAs for the Learning Process the difference was in favour of high achievers whereas in case of 
Social Responsibility the difference was in favour of Average achievers. 
4. Conclusion & Discussion 
In the present study, results indicated that prospective teachers were more oriented toward Ecological Integration 
and Self Actualization. That is; participants of the study seemed to demonstrate tendency toward integrating natural 
and social environment, and emphasizing personal liberation. This finding is consistent with the results of a study 
conducted with students from the Faculty of Education (Ok, Onkol, & Tan, 2007).  Consistently, similar results were 
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obtained in a study conducted with prospective English language teachers (Ok, Onkol, Tan, 2006). Results also 
indicated that there was no gender difference; this might be related to difference in group size of males and females. 
Furthermore, undergraduate CGPA appears to be an influential factor in Social Responsibility and Learning Process. 
Prospective teachers with lower CGPA were more Learning Process oriented than those with high scores.  This 
result should attract teacher trainers  attention in the sense that students with lower CGPAs may be oriented toward 
problem solving and independent learning more. Moreover, in this study, it can be suggested that teacher 
educators/trainers and researchers should work with larger samples to achieve more concrete results and to drive 
more generalizable conclusions. This study was conducted with a limited sample that allows little space for more 
advanced statistical analysis. In conclusion, although the participants of the study were four-year undergraduate 
programs other than Faculties of Education and attended the TCP offered by Faculty of Education in Akdeniz 
University, the findings clearly revealed that our future teachers seemed to move away from subject-centered 
approach and rote learning and put more emphasis on student-centered approach and growth of learner.  
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